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PEDAGOGY OF PHYSICAL EDUCATION AND SPORT

Course Title

Course Code SSPED105-1
Course Type MANDATORY
Level BSc (Level 1)

Year / Semester 1st/Fall

Teacher's Name Dr Garyfallos Anagnostou, Dr Panos Constantinides

ECTS 6 Lectures / week 3 Laboratories /
week

Course Purpose The course's objectives are for students to understand the conceptual
framework of pedagogy in physical education. In addition, it aims to enable
them to apply pedagogical knowledge in practice in physical education
lessons at school. The course also promotes the search, analysis, and
synthesis of data and information, using the necessary information
technologies. The contents are structured to cultivate respect for diversity
and multiculturalism, exercise criticism and self-criticism, and demonstrate
social, professional, and moral responsibility and sensitivity to gender and

equality issues.

Upon completion of the course, students will be able to:

Learning

Outcomes « Know the framework and axes of Pedagogy, physical education and
sports, and the relationship between the science of Pedagogy and
Didactics.

e Understand and understand basic concepts, such as education,
education, education, development, learning, socialization, and
physical education pedagogy.

o They describe the pedagogical role that physical education plays in
various institutions and organizations.

o They illustrate the various forms, styles and teaching methods that can
be applied to physical education.

e They distinguish motivation, motivation and factors that affect
performance in physical education class.

o Develop pedagogical intervention skills to create a positive climate of
motivation and learning.

o They express theoretical proposals and applied models regarding the
body and physical substance, co-education, health education, play,
competition and performance.
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e They appreciate the conditions, requirements, and problems of the
profession of pedagogue.

Prerequisites No Corequisites No

1. The science of pedagogy, the disciplines and areas of
occupation. Pedagogy of Physical Education. Basic concepts of
PE Pedagogy (education, education, (motor) learning, education,
play, etc.).

Course Content

2. Physical education lesson planning

3. Education systems and the role of the PE teacher in the
pedagogical process.

4. Forms, styles, and methods of teaching.

5. Reinforcement and standardization of natural gas.

6. Motivation, motivation, and attribution of causes in the PE course.

7. Pedagogical interventions to promote motivation and learning in PE.

8. Physical education models promote lifelong exercise and exercise

for health.

9. Play as pedagogy and as a teaching process.
Theoretical approaches, research, and applications.

10. Programs to promote self-efficacy and interest in physical education.
11. Models of ethical development in physical education and sports.
12. Issues of pedagogy, leisure, and recreation.

13. Grading and evaluation as a pedagogical process

Teaching

Methodology Theory

The teaching of the course includes lectures on the offer of the theoretical
background. The teaching uses detailed notes with PowerPoint and material
rich in images and videos. Methods like case studies, clinical scenarios,
discussion, questions/answers are used in teaching methodology
depending on the course's nature. Relevant material published in
international scientific journals is also used to follow the latest developments

related to the subject of the course.

Tzorbatzoudis, C. (2016). Introduction to teaching physical education at

Bibliography school. Thessaloniki. ZYGOS

Hatzopoulos, D. (2012). Physical education teaching. Thessaloniki:
University of Macedonia.
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Diggelidis N. (2006). The range of teaching methods in physical education:
from theory to practice. Thessaloniki: Christodoulides Publications
ToopuTtatfoudng, X. (2016). Eicaywyry otn didackaAia NG QUOIKAG aywyng
0710 oxoAgio. ©sooalovikn. ZYTOZ

Xargommouhog, A. (2012). AIBAKTIKA QUOIKAG aywyAg. ©Ogooalovikn:
MavemoTruio Makedoviag.

AlyyeAidng N. (2006). To @daopa Twv PeBOdWV BIGACKOANIOG OTN QUOIKA
aywyn: ato Tn Bewpia otnv TPAgN. Ocooalovikn: Ekdooeig XpioToOouAidn

Additional bibliography:

AAHPERD (2010). Physical education for lifelong fithess: The physical best
teacher’s guide (3rd edition). Human Kinetics.

AuBivog, . (2006). Aoknon-a0Anon KivnTikr avayuxn. ABRva: Autoékdoaon.
KwvaTavTividng, M. (2009). H AidakTikr) Tng PuaikAg Aywyng - NpooxoAiki
HAIkia, Aeukwaoia, Kavt{nAdpng.

Pangrazi, R. P. (2004). Dynamic Physical Education for Elementary School
Children (14th ed.). Pearson-Benjamin Cummings.

Blankenship, B. (2013). WuxoAoyia Tng didackaAiag Tng QUOIKNS aywyng.
ABnva: IQN.

Hillenbrand, C. (2010). Eilcaywyn otnv Maidaywyikr Twv diatapaxwyv
oupTTEPIPOPAag. ABrva: EAAHN.

Woolfolk, A. (2007). EkmraideuTikf puyoAoyia. ABAva: EAAHN.

Kron, F. (2012). Baoikég yvwaoeig TraidaywyikAg emoTAuNnG. ABriva: 1QN.
KawdAng, A. (2015). Naidaywyiki wuxoAoyia. @sooalovikn: Kupiakidng.
YTtroupyeio Maideiag kai MoAimopou (2009) Néa avaAuTIKa TTpoypduuaTa
oTtnv ekmaideuon, Acukwoia: Yrnpeoia Avattuéng MNpoypauudrwy.
Xat¢ndnuou, A. (2007). Eilcaywyn otn BgpaTiki TG AISaKTIKAG-ZUPBOAAR 0N
Bewpia kai oTnv TPA&EN TNG didaokaAiag. @cooalovikn: Kupiakidng.

Slavin, R.E. (2003). Educational Psychology: Theory and practice (7th
edition). Pearson Education (eAAnvikr €kdoaon: 2006, Ekdéoeic METAIXMIO).
Vassilopulos S., Brouzos, A., Tsorbatzoudis, H., & Tziouma, O. (2017). Is

positive thinking in anticipation of a performance situation better than
distraction? An experimental study in adolescents. Scandinavian Journal of
Psychology, 58, 142-149

Ourda, D., Gregoriadis, A., Mouratidou, K., Grouios, G., & Tsorbatzoudis, H.
(2017). A motor creativity intervention in the Greek early childhood
education settings: Effects on beliefs about health. Journal of Childhood
Education Research, 6(1), 22-42.

Barkoukis, V., Lazouras, L., Ourda, D., Tsorbatzoudis, H. (2016). Tackling
psychosocial risk factors for adolescent cyberbullying: evidence from a
school- based intervention. Aggressive Behavior, 42, 114-122.

Aoydavng, I. (1990). H wuxoAoyia oTn QuaIKA aywyn Kal Tov aBAnTIouO.
Oeooalovikn:ZaATo.
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Alapavtotoulog, . (2004). Maidaywyik Tou eAelBepou xpdvou. ABrva.
Matralnon.

Ntovolis, Y., Barkoukis, V., Michelinakis, E., & Tsorbatzoudis, H. (2015). An
Application of the Trans-Contextual Model of Motivation in elementary
school physical education. The Physical Educator, 72, 123—-141.

Korologou, S., Barkoukis, V., Lazuras, L., Tsorbatzoudis, H. (2015).
Application of the Transtheoretical Model to physical activity in deaf
individuals. Adapted Physical Activity Quarterly, 32, 223 -240.

Mouratidis, A., Barkoukis, B., & Tsorbatzoudis, H. (2014). The Relation
between balanced need satisfaction and adolescents’ motivation in physical
education. European Physical Education Review, DOI:
10.1177/1356336X15577222 .

Mamaiwdvvou, A., Ocodwpdkng, I. & MNoudag, M. (2003). MNa pia KaAITEPN
QuoIKA aywyn ©cooahovikn: Ekdoaeig XpioTodouAidn.

Tsorbatzoudis, H. (2005). Evaluation of a school-based intervention
programme to promote physical activity: An application of the theory of
planned behavior. Perceptual and Motor Skills, 101, 787-802.

Tsorbatzoudis, H. (2005). Evaluation of a planned behavior theory-based
intervention programme to promote healthy eating. Perceptual and Motor
Skills, 101, 587-604.

Zahariadis, P., Tsorbatzoudis, H., & Grouios, G. (2005). The Sport Motivation
Scale for children: Preliminary analysis in physical education classes.
Perceptual and Motor Skills, 101, 43-54.

Barkoukis, V., Rodafinos, A., Tsorbatzoudis, H., & Grouios, G. (2005). The
development of a physical education state anxiety scale: A preliminary
study. Perceptual and Motor Skills, 100, 118-128.

Ikonomopoulos, G., Tzetzis, G., Kioumourtzoglou, E., & Tsorbatzoudis, H.
(2004). Evaluating and grading practices of physical educators in Greece.
Journal of Human Movement Studies, 46, 141-153.

Barkoukis, V., Tsorbatzoudis, H., & Grouios, G. (2008). Manipulation of

motivational climate in physical education: Effects of a 7-month intervention.
European Physical Education Review, 14, 376-387

Assessment e Written midterm exam (25%) and consists of multiple choice, short
answer, open-ended questions and/or essay questions, which are
aligned with the learning outcomes, in order to assess the theoretical
knowledge acquired. The questions ensure that students demonstrate
a deep understanding of the subject and apply their knowledge to
solve problems or analyze scenarios.

e The assignment concerns the submission of a daily lesson plan
(25%) and provides opportunities for students to apply their theoretical
knowledge in a practical way. The task is individual and must be
aligned with learning outcomes. This should include at least the
description of success indicators (objectives), teaching methods and
practices, course organization, appropriate exercises and student
assessment. Students are assessed on the quality of their work, the
depth of understanding they
demonstrate and their ability to explain their ideas effectively.
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e Final exam (50%): Comprehensive final exam to assess students’
overall theoretical knowledge. These assessments cover a wider range
of topics and learning outcomes from across the curriculum, to assess
students' understanding and integration of knowledge in various areas.

Language Greek / English




